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It’s not what you know. I’ s
what you can do with whq’r
you know.
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desire or the why a student wants t
do something, stfudent engagement

is how that motivation tfranslates
into what students actually do, think,

A feel and initiate.



Students in Resister mode “use
what power they have to let you,
and their teachers, know school is
not working for them. They avoid
or disrupt their learning, refuse to
do homework, derail class, and
skip school. These signals are
usually obvious to see but often
mask feelings of inadequacy
which can be hard to understand
and require work to reverse.”

Students in Passenger mode “are
coasting in low gear, showing up,
doing the bare minimum,
sometimes bringing home high
grades, but never fully engaging in
their work. They are uninterested in
what is taught, and at risk of not
developing the learning habits
necessary to navigate school and

work.”

Students in Achiever mode “seem like
they are at the top of the engagement
mountain. They are highly motivated and
expend tremendous energy doing well in
school, getting top marks on exams and
studying for hours on end. Teachers love
them and encourage them. But they are
often fragile. Achieving becomes all about
grades. So much focus on the destination
means they fail to spend any of the
journey figuring out what matters to them.
Endless praise makes them risk averse.
Why stretch themselves if they could fail?”

Students in Explorer mode are at the
actual pinnacle of the engagement
mountain, getting good grades but are
also “resilient learners who build skills
that help them thrive: They achieve but
don’t wilt when trying new things or
stumbling a bit along the way. They feel
confident enough to colour outside the
lines, flexing their creativity skills by
proactively generating their own ideas to
solve problems in school or on the sports
field. They are deeply involved and
engaged in their learning, finding meaning
amid the hard work.”
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What would learning need
to look like to flip the

engagement script?
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To thrive in a future we cannot fully predict, young %

people need to build a wide range of knowledge,
skills, and mindsets. Disengagement makes it hard 1
do this. Learning experiences that truly engage
students are one of the best ways to prepare young
people to navigate and shape their path forward—
in work, life, and citizenship. \
A
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Pedagogy for Purpose.
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Learning is planned with the end in mind.
Drawing on Understanding by Design
(UbD), we identify the knowledge, skills
and evidence of learning first, then
design the sequence of experiences that
will deliberately build towards them.

In practice, this means we:

J Unpack curriculum to identify the
assessable outcomes
* Identify key learning intentions and
success criteria
* Backward map learning across a unit
plan

A A




Learning is anchored in a compelling
purpose that connects curriculum to the
real world. Drawing on Gold Standard
PBL, we frame units around meaningful
questions and authentic contexts that give
students a reason to care.

In practice, this means we:
¢ Frame each unit with a rigorous driving

question
*  Weave real-world links, case studies,
experts or contexts throughout the
learning
* Launch the unit with an inciting incident
that sparks curiosity and connection

A - A

Learning builds in deliberate phases,
increasing cognitive demand from surface
knowledge to deep understanding and
transfer. Informed by gradual release of
responsibility, complexity is scaffolded so
challenge rises as independence grows.
In practice, this means we:

* Sequence learning from surface to deep

to transfer
. Increase cognitive demand while
maintaining a culture of safety and high
expectations through ‘seeding success’
*  Explicitly build in ‘productive friction’;
creating space for stretch and growth

A | A




Transferable capabilities are deliberately
targeted and developed through the Future
Anything Capability Framework. Drawing on

entrepreneurial pedagogy, capabilities are
explicitly taught, practised and reflected
upon so growth becomes visible.
In practice, this means we:
* Atarget capability is selected that aligns
to the unit outcomes
* Weekly micro-challenges are embedded
that deliberately strengthen the target
capability
» Students collect evidence of growth to
support students to reflect on their
development

A - A

Assessment is designed as Authentic Mixed
Method Assessment (AMMA): a cycle that
synthesises multiple forms of evidence to inform
learning and improvement in real time. Students
prototype, receive structured critique and refine
their work through sustained iteration rather than
one-off submission.

In practice, this means we:

* Design authentic, mixed-method assessment

tasks that blend performance, interview,
rubrics and other evidence sources
« Build multiple feedback loops and iterations of
major work (e.g., at least three refinements)
* Use portfolio “learning peaks” to progressively
increase complexity across the unit

A | A




Learning culminates in a public celebration of
learning. Reflection is deliberately woven
throughout the learning journey and made
explicit at its conclusion. Research into
metacognition and transfer shows that
students are more likely to retain and apply
learning when they analyse what worked,
what didn’t, what they would do differently
and why it matters beyond the task.
In practice, this means we:
* Design assessment for a public showcase
or authentic audience
* Embed structured reflection checkpoints
across the unit and explicitly at the end
. Guide students to articulate how their
I%ning transfers to future study and life

Design for Efficiency
A

Design for Friction

Design for Efficiency




High Fear of Failure
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Engineer for productive
friction.




